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OEfl-PQLICy ON IDSEFTICI EDUCATION AND PBOFESSIONAL DEVELOPMIENT

The OhAo Education_ Association recognies the need for inservice education.

The Association belie-ves that inservice education should become a genuine learn-

ing ezperienee, providing the teacher with insights which can be relayed to stu-

dents. The folacying elements are, therefore, necessary for inservice activities

to become more meeningfni and prodwtive:

1. 2tate Level Res onsibili

The apuropriate state agency shall pr
the deveaornert nnd implementation cjf
local level.

tinuous financial supjort for
effective inservice program at the

InservIce funds must be adequate tc provide for sufficient staff develop-
ment and implementation of mutully desired wograms at the local level.

1r, lo al vel R sibilities

Every local board cf education shall adopt a negotiated policy to provide

tor a regular inservice program which develops ongoing professional grolath

cpportunitie3 fox teachers, administrators, and school board members. Such

a program should incorporate the fellowin provisions:

1. It sheold be flexible to reflect needs of the community-as well as
the individual needs of the educators 'within that school district.

It should permit the initiation of the program by any partY of the
educatiomal community such as the teacher's association, the local
adMinistration, or a State Professional Practices Board.

It should be structured wAth a provision for a reward mechanism to
promote participation and involvement.

It should specify the local educator or educators who will be ri-

manly responsible for the institution and development of the

inservice program.

The local school district shall male comniments in areas of budget allo-
cations and staft time to effect quality inservice programs. Such commit-

ments shall inclAide the following Trovisions:

2. Educators shall be provided with released time for in ervice prograins
and/or pay for extended time for inservice.

Local pay schedules shall include recognition of professional grovth

for all. related experiences.

Local boa ds of education shall pay the cost of professional studv arid.

budgetary items related to the implementation of new programs.

The local association encoUrazes the t achers, the administrators, and
the local school board members to engage in continuous individual

study-,

The Associa ion recommends that the professional staff have adequate oppor-
tnmities to participate in worthwhile inservice and professional development
activities initiated locally each year.
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JjJ OVEBVIEW OF INSEBVICE AND PROFESSIONAL DEVELOPMEET PROGRAMS

The folloving activities conduc_ed basically to acquaint teachers with
current learning trends and teaching innovations which affect personal ana
st4dent growth:

Worksho

Workshops are organized on a building, district, city, or countyladde
basis, thus providing for well-regulated :programs involving a desirea
namber of participani,s. Although the activities nay be organized
and goal-directed, the workshop atmosphere does allow for intereLction
end idea exchange: among the participants.

Stjaa'=E2.12-1LX_rid De -al Mee -

While these neetings may be confined to particular schools, they can
serve to introduce new instructional methods and naterials to teachers,
the departrnentalneeting pernits intensive teacher exchange of ideas,
techniques, and methods.

Teacher Exch aiELfE2EEML-

The teacher vho experience diffe ent setting through a foreigji or
school district teacher exchange program broadens their total outlook
through the gradual adjustment to that environment.

Professio'nl Develonent Semi

The Ohio Education Association sponsors a series _f seninars and
conferences which serre to disseminate knowledge of methods and
mAterials to teachers and. administrators.

Continuing Education -

One of the most common activities for individual professional growth
is eacher enrollment in a continuing education program at a colloge
or university level. The selection of subject matter, organization,
and relevancy are continvmt upon personal discretion.

Othe ractic s

Sane of the viable forms of informal practices are travel, indepe rrient
research, and involvement in extracurricular activities.



SagE COMM N PITFALLS _OF ENSEBVICE MUCATIO

Effective inservice education depends on numerous factors. A local survey
will reveal many factors and preferences present anang the staff in any school

district. Those local factors that are unique to Tour school district should

be known and taken into consideration. The building steering committee for in-
service activities must consider those factors which have made past inservice
efforts in the school district either successful or contributed to difficulty.

Same pitfalls which frequently occur in inse vice education include

allowing:

Inappropriate topic

Long d,avn'-o,it lectures that fail to bold participant attention.

Lack of knos.l.edge in the topic by the consuLtant. Be certain
that you are fuJly aware of the type of presentation from your
consultant. If it is inappropriate for your population,
seek another.

Lack of involvement of participants. Prowide periods of time
for questions, small group discussion, and. contributions from
your participants. Each of them is an educator, and many will
have meaningful and pertinent contributions. If there is strong
evidence that your group prefers small group dismssions as a
learning method as indicated on the 0Ek Inservice Interest Survey,
then provide more time for those discussions.

Poor leadership modeling by program organizers. ks a program co-,

ordinator set an example for your participants along with your
Ttaff. Be punctual, be involved, and attempt to become acquainted
with as many participants as possible.

Lack of understanding by the consulting expert as to the edu-
cational, environmental, social and cultural bac.kground of
the group.

7
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T E IJSEvIC CWtTT

The overview of traditional inserrice programs reveals that most of the
activities have been conducted and basicalLy designed to acquaint teechers
vith current learning trends and= teaching tnnovations. On an Inserv,ice Con-
tinuum we would have to conclude that most of our technicues have been limit-
ed to developing an awareness or tlew Rnowledge. It is difficult to rind
school districts that have effectIvely developed professional groNth programs.

The Iniservice Continuum, hovQver, leaas from attending activities to
effective program tmplementetiwn. Thus, Ne need to examine loth "wty" we
have inservice and "how" our Frog:Mm is structured. To have all starf attend
a program only because it was scIed.uled to meet legal requirements is
absurd as teaching all of oix st-udents the same reading assignment. The
partial or whole day progratl the entire staff remains the don ex-
ample of an inservice program,

STAGE:

TZGURE 1

IgS13-"aCE COINTINUUM

ATTET 1NG AABESS INV ESZ CTAMIVNENT SKILL IMEGEVEINTATLON
DEVELOPMIENT

Effective inservice educatioq sholad produce teacher behavi improves
the school program and the edueation of students. A review of posssible inservice
techniques reveals that the donaina_irt, practice of an all-day all staiT meeting is
an ineffective means of achieving the objectives of skill developMent or imple-
mentation, since not all steff aro ready-to participate at the sanae time and be-
cause mass meetings are poorly suited to laards-on or individualized instruction.
Thus, the dominant practice earl produce mmly a low level of interest er cmmmit-
ment in a concept. As one Moves to the right on the continuum from Stages 1,
2 or 3 the exPeriences must be more highly structured and individaalized.

We can develop a simple cLassifioaticm system of these techniques most
appropriate to providing awereaess or iaterest in a topic (StageS 2 and 3)as
opposed to those more appropria.te to skill development or implemeatation (Stages
5 and 6). The folloving list classifies a number of possible inserviee methods
into this classification systea; howev-a-, there are some InstanceS wthere a
technique could be included in eitber list depending on the program oljectives
and program content.



STAGES 2 or 3

"Aware

FlGURE II

CLASSIFICATION OF INSERVIC UECHM1QUES

ere

Community wr rk
Conferences
Cultural event _attendajic e
Demonstrations
Field trips
Lecture
Reading
Research
Siarniation/Role Flay
Speeeh/Questiona pad &1isWe
Study Group
Travel
Visitation

SZA- 5 or 6

"a1d11 Developrnent or Inpleme

College Credit
CoOmittee 'work

- curriculum
textlook selec.ion

Departmemtal meetings
FELculty meetings
Institutes
Internship
Teacher exchan

- foreign
amother district

eNperience
_shop

tation"

Today the focus of inserrice is or ac ion programs in. which the teachers themselves
are involved -- -workshops, conferences, and mxetings Ln -which the teachers them-
selves, through their own behavior, produce the data, and new-amterials for learn-
ing, try than out, and utilize the techniques of group dynamics. Teachers are

not only being involved to am increasing extent; teacher groups are planning and
providing their awn opportunities. It is apparent that teachers like other vital

people, are eager to "go -where the action is".

It must be pointed out, however, that teachers cannot respond appropriately on
a "Skill Developnemt" or "Inplamentation" lev-el if they are not committed to the
task at hand rt probably vould be most beneficial to drop those vithout commit-
ment, for the end product can be weakened without tile needed internalizing
motivating force.
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DIRECTIONS FOR THE LOCAL PROGRAM ELANN

Tfle nert tvw sections consist of the (DEA Inservice Interest aud Par-
ticipation Surreys. These two survey instraments have been developed fron
research and field staff activities. rau should attach to the front of
these tw snrreys some local information and identification of the local
professional organization be derelored. The cover letter should i 14de

the date and place for returning the eonpleted surrey!

-6a-
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OM. IN,ERVIC -INTKREST SURVEY

School

This instrUmeat to taesigned to gather information which can be used to arrange

quality inlerriee ssetons for you. Please respond to each question by placing
a check (1,) on the 4ppropriate line( ).

1. Including tbi year, _ have been an educe. 0 for:

(a) On year
(b) 2-S years

(c) 6-10 Tears
(d) 11-15 sears
(e) 16,20 sears

(f) oi years or more

2 I am cuvreatay- teaching students in grades:

(a) primarZr

(b) Intermediate

-(c) 7-8
(d) 9-t0

(e) 12-.12

(0 Others

of My lite I have lived in:

(a) this community
_

(b) this region of Ohio
(c) Ohio-
(d) & r&eighboring state of Ohio
(e) in another section of the country

I. Most of mr life I have lived in:

(a) a ruraa arca
(b) a medi-ura sized town

(c) a suburban area
(d) on urban area

5. I would perform b
(Indicate more

t in inservice activities at the following time:
an one if appropriate)

(a) Early, 3-10 o'clock
(1) late morning, 10-12 o'clock

_ (c) Early afternoon, 12-2 o'clock
(d) Late afternoon, 214 o'clock

(e) Earar evening, 4-6 o'clock

(f) Night, 6-9 o'clock
(g) Week-ends, not during school
(11) NO epecific time

6
ime



Inaervice - Interest Surve
Page 2

During the past year I have:
(Choose those which apply)

taken MY class on field trips
presented guest speakers to XY class
incorporated program objectives into my daily lesson plans
used commercial media materials in my classroom
integrated ideas from my school district's Curriculum Guide
into my classroom activities.
enabled my students to participate in simulation and gaming experiences
revised the subject matter I teach to demonstrate its relevance
to sT :ific program objetives
encoi,raged my students to use individualized learni g techniques.

With respect to inservice meetings, conferences workshops I prefer

to: (Indicate as many as are appropriate by usi g a check-

follow a well articulated agenda
follow a compact meeting schedule--very little open or free time
between sessions.
have opportunities for
be paid at least for t avel and food
dress casually
meet away from school
have attendance as optional
know the nature of the topic
of the program
avoid overnight lodging even if it is paid.

socializing

and a tivities itt advance

would prefer inservice activities in the following areas:
(Bank order, your first arid. Seco5d chol.L.9_211 by writing in

Generally,
I would pr
writing in

1 and 2)

cognitive activities (knowledge, comprehension and application)
affective activities (feelings and valuing)
psychomotor activities (perception, imitation and manipulation)
administration or supervision concerns
guidance and counseling techniques
testing concerns
media methods
other

please indica

for gaining additional knowledge and understanding about a topic
efer the following aPproaohes: rank order, all six choices by
1,2,3, etc.)

read books or articles which are written in narrative form
listen to a recognized lecturer: listen to someone who has had
experience in the topic
find a group of people who are -willing to share their vision and
experiences with one another in an open discussion

read sources which give detailed steps of a how-to nature or give
a clear outline of basic ideas with limited narrative
visit sites to viev the projects in action
gather a few major ideas from any source and try to experiment with
them in My classes to see what happens
other

please indica e
-7- 12



Iriterert Surv-ey
Pa e

PLease List in ord r the sjx ialos/

(L
(a )
(3 )
(1)
( 5 )
(6 )

iriservice tQie

di. 1t yoli eze interested. in senrAng on ar jnSei1iCe steen
Vor y-our htaildin, pleas e rcur name :

e se



Yo-ur Name

Your School

OE& IIISERVICE =PARTICIPATION SURVEY

11-48 instrument is designed to gather information vhich can be used to arrange
(10411i.ty inservice sessions for you. Faease respond to each question by placing a

chc ( he appropriate line(s).

1, Iften invorved in committee or gr_ _p work, I usually find ayself assuming the
role as indicated below: rank order your responses by placing (1) beside
mux most coMmon role, (2 ) next common, etc.

2, During the

(a)
(b)

Leade
Resource person
General participant
Critical reviewer
Other (specify)

t y feel I have been:

Deeply involved in the Inservice Education Program
Moaerately invblved in the Inservice Education Program
Occasionally involved in the Inservice Education Program
Not imvolved in the Inservice Education Program

3. I believe inservice should focus on: (Check those which are appropriate)

(a) what an individual learns
(b) how. a child feels about vamting to learn
(c) hov a child feels as he learns
-(d) the intellectual processes used by a learne
(e) what a child feels after he has learned

how a child interrelates with other people

I desire to participate in the following topics for inservice educatiop. that
were identified in our school's interest survey: (indicate by check -

-9-



I.

THI ELEMENTS FOR IISE11ICE PLLM1ING

Asse ent

The inservice planning cam be most efficiently done through careful
utilization of the OEA Inservice Interest Survey instrument. A careful
review of the items will enable the program planner to determine the
most relevant topic, time, and place for the inservice activity-

11. Item Anal sin a or the DEA Interest Surve Instrient

This section of the manual provides information about each item,
purpose fOr inclusion in the instrument, and some selected prescriptive
possibilities which can be utilized. The following prescriptions came
from research and actual field-tested acttvities.

Ite 1: Years in Education

Purpose: This Item can give cues to willingness to change. In general,
teacher growth and openness is most pronounced between 2 to ID years of
service. First year teachers are often concerned with survival and may
be closed. More experienced teachers may be set in their teaching styles
and may be reluctant to trade their tested approaches for new ones.

Prescriptive Possibilities: Work with the change-oriented teachers first.
Don't try to convert or expect too much from the neophyte. Also, re-
member that there are many exceptions to the experience rule, i.e., some
highly erperienced people are open while some 'with youth are hopelessly
closed. People who are growing are open to new concepts. Offer specific
curricular activity suggestions for the less experienced teachers, and
don't anticipate that they will know how to integrate new ideas into
their teaching.

Item 2 Teaching Assignment

Purpose: This itera provides information for grouping purposes and some

cues to teaching disposition.

Prescriptive Possiblitiea: In general grouping by thm sub-items,
primary, intermediate, etc., works for sharing specific ideas. Conversely,

groups should be balanced if broad K-12 concepts are to be discussed.
Rosters of names can be derived by checking the Instruments.

With respect to teaching disposition, elementary teachers tend to be mor
child-centered than secondary school teachers. Inservice activities should

reflect these differences.

Items 3 and. 4: Residence

Ellimat: This item can provide information about the group's knoWledge of
a broad range of cues as to its conservatism in regard to sorne values and
are different from student backgrounds.

Prescriptive Possibilities: If rural area scores arehigh, employ conservative
consultamts to share information about city- and suburban possibilities.

If suburban area scores are high, secure consultants to talk about rural and
city concerns.

13



If urban scores are high, obtain consultants to talk about rural and subuxbL

If scores are reasonably balanced, have group members share t-heir experiences

-with one another.

Item 5: Best Performance Time

Pur ose: We have biological time clocks within um which result in yeaRs and
valleys in our physical efficiency in the afternoon or evening. Knowledge of
when people perform best can result in meetings being arranged at times when
group members are most alert and receptive,

Prescriptive Possibilities: Check the tallies to determine the times most
people identified as their.peak times. Schedule the meetings then if possible.
Two hours at peak time can be more effective than longer periods of exposure
at poor times.

Item 6: Classroom Activities

ose: The eight classroom activities listed in the question represent the
most conmon forms of inserrice education implementation. Know], ge of the extent
of their use can guide the workshop experiences. Also, names of individuals who
can assist in a given approach can be taken fram the Instrument.

Prescriptive Possibilities:

Cheek the tallies. If some forms of implementation hare been used. by nost
teachers, schedule inservice sessions which expose them to other forms of
Implement tion.

Also, groups can be arranged to have people share their approaches to a par-
ticular form. For example, form a group of people who bare all used field
trips. Amk them to share their experiences and make recomme-dations to other
staff.

Item 7: Miscellaneous Preferences

The Instrument identifies nine of the most common comUlaints cited by
inservice participants. Information from this item should help rroduce a pro-
gram which meets the technical demands of most of the participants.

Trescri tive Possibilities: Check the tallies and set up your program in con
with the requests. Be certain to inform your audience why the program was
arranged as it was --they will appreciate that you used their responses to plan
he program.

Item 8: Affective -Cogulitive Experiences

Purpose: Same people are concerned with affective learning while others are con-
cerned with cognitive 2earning. Knowledge of interests can help determine in-
service experiences which would be well received or rejected.

16
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Prescrintive Posibilities: If the affective sub-items are not selected, ao
_ _-_---- _ _ _

not introduce major sessions on value clarification, sensitivity training, etc.
until later. If affective meetings are arranged, be certain to tell the audience
that they were sat up because of the responses to the Instrument.

Iten 9: Means of Learning

Luaase: We learn through four primary modes: direct experience, discussion
and reflection, abstract conceptualization, and trial and error. Some of us
prefer one mode to another and therefore "tune-out" other ways of learning.
This item seeks to identify preferred learning modes to pernit the most effective
programs to le arranec-i.

Prescriptive Possibilities;

Look for l's and 2's for each item. These indiclte high pre erences for the
approach in the statement, e.g., reading or listening. Look nor a pre-
dominance of 5's and 6's. Avoid these least-preferred approaches in your early
sessions. Offer a variety of approaches in your sessions but anticipate that
some people vill turn off any program.

When you set up meetings, describe the mode of learning to le employed by the
leaders of the sessions.

Item 10: Top- s 'Teachers Prefer

Parpo_se: This iten provides sone insight into the inservice topics pre erred
by individuals. Inservice activities should be aimed at helping teachers vork
on their areas of interest or concern.

Item 11: Building Steering Comtittee

Puroose: This item will provide a list of potential committ_e members to help in
inservice education activities. It may also provide a cue to the staff's interest
in inservice education.

Prescriptive Possibilities: A lov percentage of "yes" responses indicates a
enthusiasm nor inservice education. Inservice activities may have to be intro-
duce& slowly. Possibly one-to-one meetings should be held prior to a large
group meeting. A roster of yes-response people should be geni.rated to provide
the nucleus of a group to plan activities. These people can serve you as a
steering committee and sounding board.

17
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Item Anal sis for:the CEA Partici ation Surve:_Instrument

Item 1: Preferred Poles

Purposet People play di_ erent roles in groups. Their r_les vary upon the n-ALre
and purpose of the group. This question asRs a person to identify the role tbey
usually play.

Knowledge of preferred roles can permit the development of group rosters wdth
balanced roles. Leaders can also be identified for the groups. Such balancing
can reduce the chances of forming a non-productive group.

Check your tallies for lls and 2's. Compile a list of names with their first
choices and scatter them among groups. Contact a "leader" and teal them that
they are in charge and that the group is "balanced".

Item 2: laved ement in Inservice Education

Purpose: This item provides information about the involvement individuals have
had in inservice educetion. Four levels are identified; however, three hawe
consequence. People with much experience are turned off by basic information.
If a person is deeply involved, their inservice experiences should le broad and
conceptually based. If a person Is moderately involved or occasionally in-
volved, their experiences simuldbe balanced between some concepts and some
how-to basic techniques. If a person has no involvement, they w1/1 have to be
"sold" on the merits of inservice education and given basic how-to informmtion
and techniques. Select speakers, consultants and activities carefully.

Item 3: Inservice Strategies Used By Consultant

Even after en inservice topic has been identified, the program consultant still
needs directions on the learning strategies most desired by the local association
participants. If the staff wants to know how to motivate children to learn, the
inservice program should not be directed toward what te learn or the 'ntellectaal
processes of learning.

Item 4: Inserviee Topics Teachers Prefer

The items printed in locally should represent those four topics most often
listed in Question #10 of the OKA Inservice-Interest SUrvey.

18



III. Selection

oraa Format and Booklet

The program is to be planned so as to permit reaction time for the
participants and also social interaction among them. Frequently,
inexperienced program planners will attempt to concentrate as much
presentation time as possible into a ninimum amount of tine. The
results are often disasterous. Long periods of dry lecture combined
with an uncomfortable environffient vili only disenchamt yoar par-
tici,pants with inservice activities of any kind in the fUture. There-
fore, a caTeful review of the OEA-Inservice Survey Imstrument at
this tine is necessary -- specifically if your participants prefer
evening, after school or weekend meetings and wauld rather have a
aeries of short sessions as opposed to a single extended session.
Determine these facts as soon as possibae, and let them govern your
decisions regarding the time, place amd daation of your inservice
effort.

The next element of planning is the actual physical desigm of you=
progaaa booklet. Too often, anservice planners wait umtil the last
moment to organize and print their progaam. In this case, the pro-
gram booklet becomes an afterthought instead of a basic guide to the
participants. A last minute hastily prepared prograti will result in
participants finding themselves In the vrong place at the wrong
time, lf this becomes the case, the participants will. manifest other
sYmptoms of confusion, sach as tardiness, a lack of understanding
af the puraose of the sessioe, and general irritation.

In preparing a program for the inservice meeting, a good rule to
remember is that of the vital five W's ar journalism. The aho,
what, when, where and why of each sessiaa of the meeting should he
inaluded in the program. An easy aad readable format for the pro-
gram includes all of the necesaary information for participants. The
participant can look at the program and determine the time of the pre-
sentation, the purpose, the name of the speaker, who they are, where
they axe from, what their credentials are and where the program is
to be eonducted. The time and place of registration should be clearly
defined and in addition, the participants are given the duration of
the talk ani also the time that an iabermdssion will be provided.

The inclusion of information, such as convenience breaks, is im-
portant_ Wien reviewing the program, the participant cam antici-
pate and plan his day. Instead of wandering when the presentation
will emd, -when a break will be givea, and what comes next, they car
instead concentrate on the presentation with all of the schedule data
readily provided.

Educators attending an inse vice activity often feel more comfortable
if they are given the names of others involved in the meeting. If

possible, an alphabetized list of those attending the activity should
be included as part of the progran booklet. If the school district is
exceptionally large, an additional line denoting the school, grade
level, or job title can be provided. In doing so, the program planner
prompts participant interaction and assists the individual in attend.-
ance in recalling old acquaintances and fellow professionals.

The progaame booklet also has the potential to serve as a resource mater-
ials guide if a complete Glossary of key terms and other material is

-14-
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included. Portions of those resources may be reproduced for use by
the participants. In doing so, tLe program planner enables the par-
ticipant to review key concepts as often as required and also re-
tain the program booklet for future reference.

The program booklet nay be included with the Letter of Invitation.
Individuals who axe to attend a 'workshop and are aware of the
specifics of schedule, purpose, subject matter and consultants well
in advance, frequently will came to the activity /much better pre-
pared. They will key in on conversations, read material, and often
discuss the topics relevant at the workshop. A short current
article that could develop au awareness of the subject would be most
appropriate in the mailing. rt is necessary to advertise and pub-
licize your program to the uaxticipating groups to develop a tone
for the workshop.

Site Selection

Throughout the year- certain locations have become popular for the
staging of variaus inservice activities. However, often there are
motential sites mtich have been overlooled, but could be Tuccessful
backgrounds for productive inservice programs. It must be understood
-beforehand, however, that such a list cannot possibly be conclusive.
Innovative teacher groups constantly utilize novel settings for
their experimental activities.

The School Site -- The first major site category consists of the typi-
cal scholastic facilities found at elementary, junior high, middle
school, high school, and university levels. These include classrooms
auditoriums, lecture rooms, cafeterias, gYmnasiums, faculty, depart-
mental, and student lounges, libraries, little theatres, and
coffee houses.

rtain advantages have been influential in making schools the nost
traditional sites, primarily the adaptability and fLeilility re-
sulting from the wide variety of room sizes and the elimination of
traveling and lodging expenses otherwise incurred. Usually school
sites are readily-available at minimum cost and the school includes
the resource materials, audio-visual equipment, projection facilities,

that may be required. However, the major handicap of the school
is Its rigid atmosphere. Many teachers find school environs too
psychologically confining Dor inservice activities; thus inhibiting
effective and meaningful teacher interaction. This last statement
may not seem to be important but industry-usually understands this
element and often provides its management with exclusive environme ts
for learning.

CommerciaL Sites In order to circumvent the pit all of the school
atmosphere, program planners nay choose their activity site from the
commercial sites and facilities designed for use by the general pub-
lic. Among potential sites axe the banquet and meeting rooms found
at hotels, motels, public hails, lodges, and auditoriums; community

ans, recreational areas in apartment aad condominium complexes;
concert halls, theatres, restaurants, and service organization
(Rotary Club, etc.) facilities or the informal atmospheres in public
park systems, camgosites, and outdoor concert areas.

-15-
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Sone drawbacks associated mith these sites are unavoidable. Unlike
schools, most commercial sites make no provisions for usefUl re-
ference materials. Some may not even be situate& in the proXitaity
of a resource center. Almost all of tie locations cited require the
payment of rental or other fees normally avoided byusing the
school premises, and work atmospheres may become too lax, thereby
resulting in the breakdown of program organization and effective-
ness. This is however a worthwhile tool if used appropriately.

Other Sites -- FXivate sites axe ideal for amalI-scale group activi-
ties, including private clubs, church-affiliated facilities, and
teachers' homes. Generally speaking, these facilities are avail-
able to groups at little or no expense. Also, because they are more
intimate, private settings facilitate more intensive group partici-
pation and response.

The most obvious difficulty With any private site is the absence
of resource materials and other supplementary aids.

An activity-oriented site is any setting whose nature and attributes
directly correspond to subject areas pursued and investigated in
group activities. For example, groups working with industrial and
business subjects may wish to stage their activities in a corporate
board room, at factory sites, at industrial plants, etc. The
diversity of workshops and other inservice practices necessitates
the use of a multitude of subject-related sites. Snggested settings
include advertising agencies, hospitals, city ball facilities, court
rooms, ciV council chambers, industrial laboratories, and museums.
There are, of course, as nany possible settings as there are types
of activities.

The ma or advantage arising from contact mith am activity oriented
site is the experience of an authentic, Tubject-related atmosphere
which may provide valuable insignts into the interdependent relation-
ship existing between classr6om materials and situations encountered.

Although the majority of the organizations mentioned do not solicit
payment for the use of their facilities, they mart observe their
own work priorities. The major disadvantage becomes one of con-
venience unless specific, acceptable terms between the local educators
and the organization can be arranged and announced well in advance
of scheduled activity dates.

Guidelines for Site Selection -- While engage& in the process of
sifting through potential sites, teacher groups should be aware of
important criteria pertaining to the actual physical setting. ob-
viously, sites in certain categories are not designed to meet or
fulfill every ideal standard- The intention here is to merely show
the broad range of physical attributes meriting consideration by
group planners. The room selected should be of sufficient size to
accommodate all participants. If a large room ts used, smaller, ad-
jacent conference area for discussion and refreahment should be
available. Stuffy, uncomfortable atmospheres nay be avoided by
using well-spaced seating arrangements. Adequate ventilation and
air conditioning systems can also, do much to relieve crowded or
oppressive conditions. Specific attention should be given to the
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accoustical quality o the room. Faulty acoustics which cause
communication problem mayle remedied boy the introduction of
compensatory sound systems. -Also, special requirements such as
facilities for handicapped rarticipants, audio-visual eqtaipment,
and demonstration areas sho-uld not be overlooked.

Various integral factors must be taken into account when inservioe
Planners endeavor to select a nan-scholastic site. If a distant
site is chosen, provisions should le made for additional traveling
and lodging exPenses. The surrounding environment is important
since unfamiliar settings nay isolate mad estrange group members.
Prolonged contact Tvidth a single room eventually becomes tedious and
can only result in a decrease of teacher effeciency. Suburban and
semi-rural settings often allow, participants to temporarily es-
cape the confines of the raeetimg room by experiencing the pleasant
surroundings during program intermissfons. Aalowances should be
made for the different eustcas and traditions indigenous to
locations. In some areas, teacher inservice activities are
raditionally held at definite, specified locations. _Too often,

unnecessary complications result from infringing upon 'blase local
curl-toms. Therefore, careful consideration should be given to the
types of facilities available and the attitudes encountered dm the
former employment of similar sites found in the same general area.
If one area is too restrictive, planners may look for sites in
another locale knol...m to Nave aess stringent viewpoints aad con-
trols. Lastly, but of great importance, parking facilities
make or break your program.

The program planaermut choose the inservice site often on the
basis of time factors and the proximity of his particIpaats. For

instance, if a review of the daservice assessment instrument reveals
that most of the educators in the school district prefer after
school sessions, tine school itself presents perhaps the most
accommodating meeting place- Participants will not hare to travel
to another location for a short session.

The program planner shouldcortect the inte ded oonsultaat vela in
advance of the intendad inservice activity and discuss the options
which are at hand. in terma of setting. Some consultants have very
specific needs in terMs of setting; audio-vismal materials, novable
seating arrangements, poteltial for showing notion pictures, etc.
which will determine the setting thich is selected.

In summary, the KeY concept is flexibility. The sites selected
should be flexible enough so taat necessary last-minute changes
will not plunge prc3gran formats into a state of utter confusion.
Wilse and cautious planners I-dm always provide for a certain mount
of leeway in order to avoid the pdtfalls accruing from' inadequate
facilities, pitfalls whicItimmy. undermine the effectiveness and over-
all success of any inaerviceactivity.

Starti.nri Ending.

Start on time and end otl time!

22
11



SELECTION OF CONSULT FE

In choosing a consultant sulstantial advance notice is usually necessary.
Consultant fees uoually range roQ $75.00 to $1CD.001 per day In addition to
travel expenses and lodging. Upon selecting a consultant and receiving a con-
firmation, it is the pregrwm planner's responsibility to previde them with as
much information as possible m that they can target his or her presentation to
the needs of the participants in a. manner which will he advantageouo to them.
Here again, the 0EA-InserTice Sualrey Instrument Ls of great value. A letter
sent to the consultant a few -Week& in advance 01 their appearance detailing in-
formation concerning his or her au.dience and general results from. the Inservice
Survey Instrument vilI be helprua to them. In doing so, the consultant can
tailor his or her presentation to the audience's preference.

NAME OF COISULT

TITLE

EMPLOYEE

EMPLOYER'S ADDRESS

BUSINESS PEONE

AREA OF EXPERTISE

RESOURCE PERSOWrIE l INFORMATION -OM

OKE PEDNE

PREVIOUS CONSULTING ACTIVITIES UR REFERENCES_

DATE OF MEETING rEE _oNstimArn ms USED

HONORABIUM REQUIRED

TRAVEL EXPENSES REWIRED

PHYSICAL FACILITIES REQUZM

AUDIO-VISUAL MATEmikis

RATING YOU WOUID OITE CONSULTANT

llent
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1

THE PLANNING CYCLE Fo!R INSERVICE BUCATION

SEIIGTI0N

2 WEEKS

PRor1i F T

PROGRAM

PROGRAM CON U T T

2 WEEKS

RECYCLE OF MROCESS

THE INSENICE ACTIVITY

ITS EVALJAII ON

Iv FurcuON MO

EVALUATION

Li WEEKS

FORMAL PROGRAM

ANNOUNCEMENTS

To STAFF

2 4
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Y FOR PROGPJ DEVELOPERS

The purTose of this glossary is to provide educators, responsible for
inservice education with a concise dictionary of some inservice concepts
and terms.

I. TAXONOM2ES OF BEHAVIOR

Refers to t e cognitive, affective and psychomotor domains, each of which
has a hierarc4y of variables from simple to complex.

COGNITIVE

That donain dealing with recall and recognition of facts as they pertain
to the following six variables:

1. Knov- anNolves the recognition and recall of facts and
specifics.

2. aRafbensimn - the learner interprets, translates, $Umn.rizes.
or paraphrases given material.

3. Application - involves the use of aaterial in a situatton
which is different from that situation in which it was
originalk, learned.

ArilLzqial - involves separating a complex whole into it parts
until the relationship among the elements is made clear.

5. f.1)22:114.- irivolve s combining elements to form a new original

entity.

6 ion - involves acts of deci ion-making, judging, or selecting,
ase4 on a given set of criteria. (These criteria may be objective

or sub ective.)

AFTECTINE aa

That detain dealing with feelings, valuing as characterized by the descrip-
tion of the following variables:

1. Le.sslyria.- the learner is aware of or is passivelly attending to
certain ghenomena and stioili (i.e., listening).

2. ylelmalina- the learner complies to given expectations by attending
or reacting to certain stimuli or phenomena (i.e., interests).

3. ya.21.211_1e - the /earner displays behavior consistent with a single bel
or attitude in situations where he is not forced to comply or obey
(i.e., internal commitment consistent with external behavior).

4. pialpiyALEE - the learner is committed to a set of values as displayed

by his behavior (i successful internalization of values).

-20 -.
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5. Characterization - the total behavior of the learner is consistent
with the values he has internalized (i.e., philosophy of-life - totally
behaving as you believe).

PSYCHMOTOR DOMAIN

That domain dealing wdth manipulation and performing
to a degree or proficiency as characterized by the des
following five variables:

observable skills
iption of the

1. Perception - involves the sensory reception of stimuli, e.g., hearing
sounds and words, seeing forms and actions, touching or feeling
texture, tasting, smelling. Tends to build sensory awareness.

2. Imitation - duplicating an action or behavior in response to
perceived stimuli. The individual can display the sensory and
motor actions required to repeat an a t. Tends to build
skill conformity.

3. Manipulation - using sensorY and motor actions to respond in an
analogous or similar situation in which it was imitated. Shows
coordination of sensorY and action skills. Tends to build
skill recognition.

Performan the individual functions or operates independently of
manipulation. Applies sensory and motor skills as a matter of habit
or matter of intent. The individual can function in a variety of
situations dissimilar to those of manipulation. Tends to build
skill independence.

5 Perfection - the individual exhibits a high degree of sensory and
motor skill, expertise, sensitivity, and ar istrY in his performance.
Tends to exhibit high level capabilities.

II. CLASSROOM ACTIVITIES

Classification of activities by three main levels --vicarious, PimUlated,
and experiential. Each level provides a higher degree of reality testing
than tb4 previous.

EXPERIENTIAL LEARNING

Experiential learning is the process throug h which knowledge is gained as a
result of the performance of formal job activities in a controlled situation.
The practical employment of stored information and partially developed skills
increases student efficiency and awareness.

Experiential learning differs from vicarious and simulated learning in that
it necessitates the direct application of all sensorY, Psychomotor, and
learned skills in a real-life situation where the student is responsible
for the consequences and the tangible end-products of his labor.

Field Trips
Guided/Directed Activities
Projects 26
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ULATFD LEARNING

simulated learning, the student is introduced to certain activities situn-

ns, and environments which provide opportunities for investigation, and test-

of problems in human relations. Encounters with realistic faesimiles of

_are-life situntions prompt the student to consciously or subconsciously

ume a role. Learning results from direct personai participation, whether

the form of interaction observation.

lulated learning differs from vicarious learning in that sensory, anal: Acal,

motor skills are involved in an active, judicial employment of experiential

I factual knowle_ e in expe imental and exploratory circumstances.

Simulated environment examples are:

Art/Crafts Corner
Class Library
Exploration/Obser ation Centers
Interest Centers
Math/Reading Centers

Simulated situation example are:

Computer
Constructions
Dramatization
Gaming
Individual Skill Activities
Interviews

Sand tables
School grounds
Storage Areas
Water Play Areas
Workbench

Inventions
Pantomine
Planning/Discussion Groups
Puppetry
Rhythms
Role Playing

CARIOUS LEARNING

carious learning involves the visual and/or auditory e-nerience of all supple-
ntary educative materials and media encountered by the student in academic and
mestic situations. In this case, learning is represented by the retention of
_formation inferred through direct sensory encounter of a particular medium

as slides, films, newspapers, journals, etc. Ideally designed materials and
dia will induce analytical thinking and assimilation of presented facts and

,ncepts.

_carious learning differs from most other types of learning in that the student
mains a passive yet receptive agent in the information-gathering process.

Vicarious exsa2les_are:

Artifacts/Regalia
Bulletin Boards
Cameras, Photographs
Cartoons
Chalkboards
Collections, Hobbies
Dioramas, Murals
Exhibits, Displays
Films, Filmstrips, Loopfilms

Audio Visual

2 7
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Flannel Board
Mobiles
Models, Reproductions
Recordings
Slides
Tapes
Television, Radio
Transparencies



Publications

BocAs
Brochures, Monogr phs
Charts, Diagrams, Graphs
Diaries, Scrapbooks

III. INSTRUCTIONADOBJECTIVES:

Magazines, Journals
Newspapers
Posters
Telephone Directory

Clearly indicates what the student who has achieved the ob ective will be
able to do. In addition, the objective specifies in measurable terms
the conditions under which the student is expected to perform and the
extent or degree of excellence associated with mastery or achievement.

PROGRAM OBJECTIVES

Those objectives which specify actual program covaponents, resources,
learning activities and personnel considered essential to the
attainment of individual program objectives.

PROGRAM STRATEGIES

Those methods of instruction and teaching skills that have been identified
as necessary to successfully teach development activities and implement
development programs.

2 8
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